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ABSTRACT 
 
While the number of entrepreneurship in education programmes is growing, their impact is under-
researched. In the meantime, researchers paint an unclear picture of its impact. In this quantitative 
study, the role of entrepreneurship education in new endeavor establishment within the tertiary 
institutions was examined. Descriptive statistical methods were used to analyze the data obtained 
from 227 participants who were students and lecturers from the Accra Technical University. The 
findings revealed that entrepreneurship was/is the core course of the institution and this was taken by 
most students and with positive mindsets. This was not without challenges from the curriculum, 
support from the institution, and funds for training. The authors recommend that students of tertiary 
institutions should be taught and encouraged how to develop attractive business plans that will attract 
funding. Also, lecturers‟ prospective entrepreneurship education should be supported. 
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INTRODUCTION 
 
Today, more than ever in their history, tertiary 
institutions are being judged by the ways they 
respond to the social and economic needs of society, 
that is, how they facilitate social mobility and wider 
access to tertiary institutions for disadvantaged 
groups. How their actions enhance graduate 
employability, their short-term and long-term 
contributions to national economic growth and local 
development, and the ways in which they are trigger 
the birth of new enterprises and innovate existing  
 
 
 
 
 
 
 
 
firms. However, the complexity of our world is 
constantly adding new challenges for tertiary 
institutions. Notwithstanding, not all of the 
challenges require direct responses or can be solved 
by tertiary institutions though in their totality, these 
challenges raise doubts about the current shape and 
constitution of the education‟s tertiary sector. Some 
scholars call for a deep, radical and urgent 
transformation (Barber, Donnelly & Rizvi, 2013), 
questioning in particular the relevance of traditional 
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conceptual and organizational models of tertiary 
institutions. There is no exclusive approach, but a 
variety of ways in which tertiary institutions can act 
entrepreneurially. For example, how resources are 
managed and organizational capacity built, involve 
external stakeholders‟ leadership and governance, 
create and nurture synergies between teaching, 
research and societal engagement, and how to 
promote entrepreneurship through education and 
business start-up support, as well as knowledge 
exchange to enhance the innovation capacity of 
existing firms (Shane, & Delmar, 2004).  
Entrepreneurship involves identifying, evaluating, 
and exploiting opportunities and introducing new 
products to the market through organized efforts 
(Carree &Thurik, 2010). There is a general 
recognition that entrepreneurship contributes to 
economic development, competition, innovation and 
employment generation in economies (de Kok & de 
Wit, 2014).  
Given the potential benefits in relation to 
entrepreneurship (Gray, 2006), there is increasing 
expectation that entrepreneurship addresses the 
unemployment challenges faced by young university 
graduates (Henry, 2013). On the one hand, as 
technology and contingent factors are changing, the 
expectations of employers are shifting and they 
increasingly demand to help graduates who possess 
enterprising or entrepreneurial attributes to develop 
competitive advantages (CBI - NUS, 2011; Mitra, 
2011). Competition for jobs is becoming intense, 
therefore, students need to proactively develop 
appropriate skills to align with the changing job 
market (Woodier-Harris, 2010). On the other hand, 
tertiary education is no longer a passport to secure 
employment by the 21st century graduates (Collins, 
Hannon, & Smith, 2004). Globally, the number of 
new graduates is increasing while available jobs are 
fewer, compelling stakeholders to consider initiatives 
that promote new venture creation as a viable career 
option (Culkin, 2013; Nabi &Holden, 2008). 
Understanding factors that promote graduates‟ 
involvement in entrepreneurship thus becomes vital 
(Nabi, & Holden, 2008).  
Entrepreneurial learning has recently emerged as a 
new practice involving both entrepreneurship and 
tertiary processes (Mitra, 2011). Cope (2005) 
observed that „a better theoretical grasp of 
entrepreneurial learning is imperative; as it is through 
learning that entrepreneurs develop and grow.‟ 
Building on an educational case study, Rae (2009) 
defines entrepreneurial learning as learning to 
recognize and act on opportunities, and interacting 
socially to initiate, organize and manage ventures. 
This process has the denotation of learning to behave 
 
in, and learning through entrepreneurial ways. 
Learning should be relational, authentic, relevant, 
useful and productive imparted (Rae 2009). However, 
the concept of entrepreneurial learning has widely  
been defined from the perspective of 
entrepreneurship theory. 
For instance, Politis (2005) described entrepreneurial 
learning as a process that facilitates the development 
of necessary knowledge for being effective in starting 
up and managing new ventures. Entrepreneurship is a 
new and growing field in scientific research and 
education, as there have been considerable academic 
efforts focused on entrepreneurship education; to 
help this field to develop and gain momentum; and to 
subsequently contribute to the understanding 
(Fayolle, 2007).  
Over the years, the need for entrepreneurship to solve 
social issues such as unemployment through creatind 
jobs has become obvious, especially in developing 
countries. To understand this phenomenon of 
entrepreneurship, academic research into this field 
has expanded around the world (Fayolle, Gailly & 
Lassarc-Clerc, 2006). This is evident in the research 
that started at Harvard Business School in 1945 with 
their main interest in the explosive growth of 
entrepreneurship education (Kirby, 2004).  
Entrepreneurship education must equip future 
entrepreneurs with the necessary skills to meet the 
need to accelerate economic development through 
generating new ideas and converting those ideas into 
viable and profitable ventures. The entrepreneurship 
education concept has become an important 
economic and social phenomenon as well as a 
popular research subject. It has also become an 
academic and teaching field (Fayolle, Gailly & 
Lassarc-Clerc, 2006), considering the rapidly 
increasing number of Universities worldwide, which 
offer entrepreneurship programmes and courses. 
The first class of student of 1945 at Harvard Business 
School sparked the interest in and the explosive 
growth of entrepreneurship education in the global 
village (Kirby, 2004). A number of scientific studies 
have traced the development and state of 
entrepreneurship education. These studies have 
revealed the remarkable progress that has been made 
in this field, helping it to develop and gain 
momentum (Fayolle, 2007). 
 
Statement of the Problem 
The type of education provided in most tertiary 
institutions produce graduates for whom there exists 
little or no job market demands. It is quite surprising 
to find that so few courses and programmes actually 
have adopted these principles and theories in practice. 
Mwasalwiba (2010) posited that this can be 
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explained by the higher cost of, and the difficulty to first published by Gibb (2005) and Kyro (2008). In 
 
align  action-based  approaches  to  the  conventional of Kyro‟s point of view, action pedagogies such as 
 
university  system  of  teaching  and  awarding.  Gibb affection and conation, are fundamental to learning 
 
(2005) argued that the culture of business schools, in and thus  should be  prioritized in entrepreneurship 
 
which entrepreneurship is predominantly taught, is education  against  the  cognitive  learning  paradigm 
 
strongly influenced by the corporate model valuing prevalent   at   most   Universities.   Lackeus   and 
 
order, control, planning and compartmentalization of Williams-  Middleton  (2011)  elaborated  on  these 
 
knowledge.  Entrepreneurship  has  not  attracted  the constructs in relation to VCPs. They were supported 
 
needed  attention  by  teachers  and  students  at  the by  „learning  by  doing‟  (Dewey,  1916),  action 
 
tertiary institutions. Sometimes the theory is taught in learning  (Revans,  1971),  reflective  practice  and 
 
schools but not practiced by students after graduation. experiential  learning  (Kolb,  1984).  The  affective 
 
This contrasts with the tacit experiential knowledge construct-feelings  and  emotions  –  have  been  less 
 
gained through learning by doing (Cope & Watts, explored in connection to education. Despite the in 
 
2000),  seen  as  a  foundation  of  entrepreneurship depth discussion of entrepreneurial learning by Cope 
 
education  which  is  action-based  (Rasmussen  & and  Watts  (Cope,  2005,  Cope  &  Watts,  2000), 
 
Sorheim,   2006).   The   creation   of   action-based stating that the emotional intensity of an experience 
 
entrepreneurship programmes within the educational is  believed  to  increase  the  resultant  depth  of 
 
framework where real-life ventures seem to be rare. reflection and learning, many scholarly disciplines 
 
What   bother   are   obstacles   encountered   when still  seem  to  systematically  omit  and  devalue 
 
venturing  in  facilitated  programmes  at  a  tertiary emotions (Boler, 1999).  
 
institution, e.g. financial, educational and incentive. However, in general, descriptions and references to 
 
In Ghana, graduate unemployment has undoubtedly these types of programmes seem to be limited, with 
 
become  a  herculean  national  menace  which  every extremely few contributions before the turn of the 
 
facet of the government has to deal with. A section of millennium.   Common   themes   in   the   above 
 
the public is of the view that job opportunities for mentioned literature  are  action-based  learning,  the 
 
new  graduates  are  few  while  others  say  there  are venture creation process, university 
 
enough job opportunities but the calibre of graduates commercialization,   importance   of   an   external 
 
produced from the institutions of higher learning do network  of  resources,  and  regional  development 
 
not match the available jobs (Gibb, 2007). aspects.    
 
 In  addition,  the  importance  of  association  to 
 
Objectives of the Study entrepreneurial  ecosystems  that  facilitate  boundary  
 
The   study   sought   to   specifically   address   the spanning   activities;   not   only   span   across 
 
following objectives; Universities‟, schools; such as business, engineering 
 
1.  examine the entrepreneurial and enterprising and  medical,  but  engage  local  networks  as  well 
 
skills   imparted   to   students   of   higher including  regional  and  alumni  networks.  It  is 
 
institutions. speculated  that  these  VCP  characteristics  might 
 
2.  examine  the  obstacles  experienced  when negatively influence the likelihood of their existence,  
 
establishing entrepreneurship programmes in such that there are various obstacles to incorporate 
 
higher education institutions. the characteristics into a programme to make them 
 
2.0 LITERATURE REVIEW less   common   than   more   conventionally-based 
 
Theoretical Framework for the Study 
programmes.  Building  upon  literature,  identifying 
 
financial, educational and incentive based categories 
 
The  theoretical  definition  of  a  venture  creation of   obstacles   to   institutionalization   of   such 
 
programme  (VCP)  is  derived  from  the  tripartite programme   continuous   by   exploring   possible 
 
classification of mental activities often used within obstacles  previously described in literature around 
 
psychology (Hilgard, 1980), where the study of the action-based  education  generally  and  VCPs  more 
 
mind  is  divided  into  three  constructs  -  cognition, specifically.    
 
affection and conation - i.e. knowledge, feelings, and Given the increasing consensus among scholars on 
 
actions  respectively.  Using  two  of  these  three the virtue of action-based entrepreneurship education 
 
constructs, a VCP is defined as a programme where and   the   multitude   of   available   theoretical 
 
both affective and conative learning dimensions are frameworks for this approach (Revans, 1971, Kolb, 
 
perceived   as   very   high   based   on   students‟ 1984; Dewey, 1916), it is quite surprising to find that  
 
engagement in real-life venture creation during the few courses and programmes actually have adopted 
 
educational programme.The use of these constructs these    principles    and    theories    in    practice. 
 
within the domain of entrepreneurship education was Mwasalwiba (2010) posited  that  this could  be 
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explained by the higher cost and the difficulty to 
align action-based approaches to the conventional 
university system of teaching and awarding. Gibb 
(2005) argued that the culture of business schools, in 
which entrepreneurship is predominantly taught, is 
strongly influenced by the corporate model valuing 
order, control, planning and compartmentalizing of 
knowledge. 
 
Entrepreneurship Education 
According to Shepherd and Douglas (1997) and cited 
by Solomon (2006) the essence of entrepreneurship 
education is the ability to envision and chart a course 
for a new business venture by combining information 
from the functional disciplines and external 
environment in an extraordinary uncertainty and 
ambiguity that come with new business ventures. 
Furthermore, Albert, Sciascia, and Poli (2004), 
defined entrepreneurship as “the structured formal 
conveyance of entrepreneurial competencies, which 
in turn refers to the concepts, skills and mental 
awareness used by individuals during the process of 
starting and  
developing their growth-oriented ventures. 
Entrepreneurship manifests itself in creative 
strategies, innovative tactics, uncanny perception of 
trends and market move changes, courageous 
leadership when the way forward is not obvious and 
so on.  
Currently, Universities are expected to play a new 
role in society, in addition to research and teaching, 
by applying a third mission” of economic 
development. This development has been apparent in 
many US Universities for decades, and is currently 
accelerating in Europe (Rasmussen & Sorheim, 
2006). The primary purpose of entrepreneurship 
education in higher education institutions should be 
to develop entrepreneurial capacities and mindsets 
(European Commission, 2008). Perceived lack of 
relevant experience and self-confidence are two often 
cited reasons for new graduates not engaging in 
entrepreneurship after graduation. It is perceived that 
the university experience could bridge this cap. 
The learning experience needs to build depth and 
breadth awareness and understanding of 
entrepreneurship education. Although not applicable 
in all cases, the general approach would be to 
provide exposure and positive and motivational 
experiences during the early stages of university life. 
This then provides a platform on which to build 
depth and capability in preparation for an 
entrepreneurial career upon exit. The important point 
here is one of progression, not only through 
Universities, but through the whole education system 
at all levels as well (European Commission, 2008). 
 
Higher education institutions can help create a more 
entrepreneurial disposition among young people by 
instilling a clear understanding of risks and rewards, 
teaching opportunity seeking and recognition skills 
as well as creating and building enterprises. They 
can also play a role in developing entrepreneurial 
traits in students (Jesselyn & Mitchell, 2006). With 
the recent increase of university graduates and self-
employment and business ownership being perceived 
as growing employment opportunities, it has been 
recognized and acknowledged that higher education 
needs to be equipping its graduates better for the 
diverse range of skills required to manage this type 
of work (Carey & Naudin, 2006). 
 
Entrepreneurship Education in Tertiary 
Institutions  
Entrepreneurship education is critical for developing 
entrepreneurial skills, attitudes and behaviors that 
form the basis for the economic growth of a country. 
This at Universities can have a positive influence in 
attitudes towards entrepreneurship, and in turn 
promote entrepreneurship as a useful and respectable 
career prospect for graduates (Galloway & Brown, 
2002). According to Matlay (2006), many 
Universities claim to offer entrepreneurship 
education at advanced level with focus on writing 
business plans, acquiring start-up capital and 
developing managerial skills particularly by nascent 
entrepreneurs. For Hamidi, Wennberg, and Berglund 
(2008), the primary goal for the majority of the 
programmes was to increase awareness and 
understanding of entrepreneurship as a process. The 
second major goal was to increase students" 
awareness of entrepreneurship as a career possibility. 
Universities, especially technical Universities, can be 
seen as engines of scientific and technological 
invention that play an important role in transforming 
the invention and technological development into 
innovation (Volkmann, Wilson, Mariotti, Rabuzzi, 
Vyakarnam, & Sepulveda, 2009).  
Universities play a key role in harnessing the talents 
of students, graduates and researchers. A university 
can be conceptualized as a societal innovation 
system, and entrepreneurship education. When 
embedded in such a system, it could be regarded not 
only as a task of producing entrepreneurially 
oriented competent individuals, but also reproducing 
the social mechanisms that underpin and facilitate 
the birth and growth of businesses (Petridou, Sarri,  
& Kyrgidou, 2009). In addition, Universities play a 
key role as entrepreneurial hubs, connecting 
researchers, students, entrepreneurs, business 
enterprises and other stakeholders. Nevertheless, 
access and exposure to entrepreneurship within 
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educational systems at all levels is important as they 
are intended to target audiences even outside 
Universities by way of outreach programmes 
(Volkmann et al., 2009). In order to get a clear 
understanding of the term entrepreneurship education 
used in this research, it is vital to provide a  
pertinent and permissible definition of 
entrepreneurship and entrepreneurship education. 
 
Entrepreneurship Education in Ghana 
Entrepreneurship education encourages the growth 
of personality traits, creativity, risk-taking, 
responsibility, and provision of practical and 
business skills needed to initiate new ventures. To 
expose university students to entrepreneurship 
education will unleash the entrepreneurial spirit in 
them and significantly lead to the reduction of 
graduate unemployment. However, there is the 
feeling that the training received by university 
students has not been fully successful in equipping 
them with the required skills and competences 
needed for job creation and self-employment.  
In Ghana, many of the tertiary institutions offering 
courses in entrepreneurship use more theoretically 
inclined course contents. The Ghanaian 
entrepreneurship course contents include topics such 
as creativity and innovation, start-up issues, 
marketing research, managing people, financial 
planning and business plan. However, most of these 
are taught theoretically with little or no practical 
work. Given the relevance of entrepreneurship, there 
must be well drafted course contents that will ensure 
that students are equipped with the necessary 
entrepreneurial skills with which they can start their 
own enterprises. The theoretical emphasis of such a 
course may not enhance the innovative and creative 
capabilities of the future entrepreneurs. 
Entrepreneurship course has become more relevant 
in the educational curriculum of most of the higher 
education institutions in Ghana.  
Most of the public institutions of higher learning 
have realized the importance of self-employment and 
have taken steps to introduce entrepreneurship in 
their curriculums. There is a renewed interest in 
encouraging a culture of entrepreneurship in the 
country. Most of the public Universities and the 
Technical Universities, including, University of 
Professional Studies, University of Ghana, 
University of Cape Coast, Kwame Nkrumah 
University of Science and Technology, University of 
Education and the University for Development 
Studies have introduced entrepreneurship courses in 
their curricular development with the ultimate aim of 
getting graduates to make jobs instead of taking jobs. 
 
Curbing Unemployment Menace in Ghana 
 
To curb the unemployment situation, many public 
and private Universities in Ghana have introduced 
entrepreneurship courses in their curricula. This 
attempt may reverse the trend of graduate 
unemployment through the provision of necessary 
education and training in entrepreneurial skills for 
business set ups, and viable of self-employment 
career options. Ghanaian government initiatives such 
as the establishment of Venture Capital Trust Fund 
(VCTF) and the Graduate Business Support Scheme 
(GBSS) are some of the policies and interventions 
that enable graduates to directly derive some benefit 
creating jobs. The GBSS is a recent semipublic 
sector support scheme aimed at equipping 10,000 
unemployed graduates nationwide with business-
focused skills, experiences and exposures to enhance 
their chances of employability. The scheme is 
aspired to provide sponsorship for acquisition of 
experts with practical experience that should meet 
international standards and aid graduates to set up 
100 trans-generational businesses in Ghana. GBSS 
was established in collaboration with the Ministry of 
Employment and Social Welfare and the Graduate 
Business Support Scheme Limited (GBSSL).  
The VCTF on the other hand was established by 
ACT No 680 in 2004 as a Government initiative to 
provide finance to Small and Medium Scale 
Enterprises. Other ongoing government of Ghana 
support programs such as the Local Enterprises and 
Skills Development Program (LESDEP), the Youth 
Enterprises and Skills Development Centre 
(YESDEC), and the Rural Enterprises Project (REP) 
are all geared toward curbing the unemployment 
menace in the country. With the increasing level of  
unemployment in Ghana, self-employment initiatives 
have become high on the country‟s agenda. Self-
employment initiatives are being encouraged with the 
hope that alternative to employment in the formal 
sector could be achieved. 
 
Specific Pressures Molding the Need for 
Entrepreneurial Skills 
 
In a challenging economic environment, 
entrepreneurial skills may be beneficial (Collins, 
Hanon, Smith 2004; Robertson, Collins, Meddeirs,  
& Slater, 2003; Woodier-Harris, 2010). The 
challenges continue to create greater uncertainty and 
complexity confronting people at four levels: global, 
societal, organizational, and individual levels 
(Fayolle, 2007; Gibb, 2007). At the global level, the 
reduction of trade barriers to international business, 
standardization of goods and services, advancements 
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in technology, are indicators of more competition, 
opportunities and uncertainties. Greater complexities 
and uncertainties are abound in countries with open 
market economies, privatization, reduced welfare 
and social security spending, high unemployment 
and mounting environmental concerns. At the 
organizational level, the need for restructuring and 
re-engineering for efficiency, effectiveness, and the 
growing demand for flexibility in the workforce, lead 
to an uncertain climate. At the individual level, there 
is a wider variety of sources of employment 
uncertainty such as more responsibility at work and 
more stress, more short term contracts and few 
employment opportunities. 
 
Obstacles to Establishing a VCP in Theory and 
Literature  
After investigating five different programmes putting 
special emphasis on the learning-by doing approach, 
Rasmussen and Sorheim (2006) found it necessary 
for Universities to employ substantial amounts of 
resources when establishing such a programme 
unlike other types of programmes. It also seemed 
necessary to include a broader range of activities 
instead of only traditional classroom settings. These 
findings are in line with observations from the recent 
publication by Mwasalwiba (2010), which states that 
the cost of action-based teaching methods is a major 
hurdle. 
Many scholars point out that action-based 
entrepreneurship education is experiencing frequent 
difficulties in aligning to the most common 
University values and educational philosophies 
(Taatila, 2010; Kyro, 2005; Gibb, 2005). Kyro (2008) 
stated that action- focused approaches are outright 
contradictions to many educational paradigms, such 
as behaviorism and the cognitive paradigm. Taatila 
(2010) states that the most suitable educational 
philosophy for entrepreneurship education is likely to 
be pragmatism. According to Ardalan (2008), 
Universities have indeed been shown to act according 
to their underlying philosophies of education when 
specifying course goals, learning outcomes and 
content. Based on this, it was hypothesized that many 
of the obstacles encountered when trying to establish 
a VCPs are related to a University‟s dominant 
educational paradigm (Lockerus & Williams-
Middleton, 2011).  
The third area of potential obstacles concerns 
incentives for starting and running VCPs, or rather 
lack of incentives. Education being subordinated a 
disciplinary research tradition is one explanation to 
why faculties do not engage into interdisciplinary 
entrepreneurship education (Bechard & Gregoire, 
2005). Lack of understanding of what entrepreneurs 
 
actually do and what is taught in the classroom could 
make it difficult for faculty knowing what new 
content to adopt (Edelman et al., 2008). Another 
incentive-related obstacle involves the integration of 
educational activities on the one hand and University 
engagement in commercialization and venture 
creation on the other hand (Ollila & Williams 
Middleton, 2011; Nelson & Byers, 2005). Apart 
from these University actors normally being situated 
far from each other organizationally and 
geographically, there are also a range of more or less 
practical challenges identifiable by students who 
actually engage themselves in venture creation. Such 
challenges include screening ideas, forming and 
supporting venture teams, networking and attracting 
resources and competencies, regulate ownership, 
conflict of interest issues, etc. (Barr, Baker & 
Markham 2009; Burg, Georges, Romme, Gilsing & 
Reymen, 2008). Based on these, it is hypothesized 
that many of the obstacles encountered when trying 
to establish a VCP can be related to lack of 
incentives for University employees. Entrepreneurial 
educators seem to be more than cheerleaders. 
Entrepreneurship is now part of the mainstream 
employment opportunities. The greatest impending 
doom may perhaps be the hardy band of 
entrepreneurial scholars will become as successful as 
other business men. Business and scholars fail 
because the stakeholders do not value change. 
Guarding the past, espousing orthodoxy and refusing 
to see the wisdom inherent in the challenges of the 
young and inexperienced will lead to failure in 
education just like in business. With that in mind, the 
authors examine the current challenges confronting 
entrepreneurship education. Drawing inspiration 
from Katz (2003) research study, argued that the 
presence of entrepreneurship courses in all schools, 
entrepreneurship centers, academic journals, and the 
“legitimization” of the field by the mainstream 
media. This is in line with legitimization but disagree 
with maturity. However, the “real war” continues to 
wage for complete respectability and leadership. 
 
 
Key Issues and Challenges in 
Entrepreneurship Education 
 
According to Garavan and O"Cinneide (1994), the 
major challenge for researchers and educators 
relating to entrepreneurship education is the 
appropriateness of curricula and training 
programmes. Jack and Anderson (1999) added that 
there is need to teach students the relevant theory to 
support their practical learning experience. 
Researchers and educators need to provide a 
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conceptual background that allows students to 
understand and engage with the real business world. 
Fiet (1998) cited by Jack and Anderson (1999) 
proposed that for the quality of entrepreneurship 
curriculum to improve, the following needs be 
considered: (i) pursuance of active theory-driven 
research agendas and (ii) enabling students to the 
reasons why some entrepreneurs succeed while 
others fail. 
 
METHODOLOGY 
In this study, descriptive survey was chosen. The 
authors surveyed a wide range of issues, populations 
and programmes in order to measure and generalized 
findings and this was exactly what the researcher 
wanted from the study. One advantage of the survey 
strategy was its authoritative nature which is easy to 
explain and to understand (Saunders, Lewis & 
Thornhill, 2007). The participants were all the 
permanent staff of the Accra Technical University 
and some selected students of the Technical 
University. 
 
Population 
The target population was 10,297 which included 
277 teaching staff and the students of Accra 
Technical University for the 2017/2018 academic 
year. A set of criteria for selecting respondents was 
established. The list of the HND programmes in 
Accra Technical University was grouped into their 
respective schools. These were: The School of 
Business, the School of Engineering, and the School 
of Applied Sciences. From each of these schools, two 
percent of the student population was selected and 
ten percent of the entire lecturers in the Technical 
University were selected. Two percent of the total 
population of students was 200 and ten percent of the 
total population of the lecturers was 27, giving a total 
sampled size of 227. The sampling process was 
adopted to give all the students and the lecturers‟ 
equal chance of being selected for the study. 
 
 
ANALYSIS AND DISCUSSION 
The study was undertaken to investigate the role of 
entrepreneurship education in new venture creation 
in the higher education institutions using Accra 
Technical University as a case. 
 
Gender Distribution of Respondents 
The demographic analysis revealed that 156 
respondents representing 68.72 percent were male 
whiles 71 representing 31.21 were females. This 
allowed a fair representation of both sexes according 
to entrepreneurship and venture creation at the Accra 
 
Technical University. 
 
Academic Qualification Distribution of 
Lecturers  
Lecturers were sampled based on qualifications. 
According to the MOE (2001) the minimum 
requirement for lecturers for HND programme is a 
Master‟s degree. In addition to the basic 
requirements stated by the Ministry of Education, 
lecturers are expected to satisfy respective 
departmental requirements. From the analysis, only 
one of the lecturer possess first degree certificate this 
represent 3.70%. Eleven of the lecturers had Master 
of Arts, Science and Education degrees, representing 
40.74%, nine of them had Masters‟ in Business 
Administration, representing 33.33%, and six held 
Master of Philosophy, representing 22.22%. It can be 
inferred from the results that 40 percent of the 27 
lecturers were holders of either, M.Ed., MSc., or MA 
degrees, 33.33 percent were holders of MBA 
certificate, 22.22 percent held M.Phil. degrees. The 
analysis showed that most of the lecturers met the 
minimum requirement. 
 
Objective One: Examine the entrepreneurial 
mindset and enterprising skills at higher 
educational intuitions.  
In order to examine the entrepreneurial mind-set and 
enterprising skills at higher educational institutions, 
the students were asked whether they will consider 
becoming entrepreneurs after their education. Chart 1 
presents the findings: 
 
Category  Frequency 2 percent of the 
   population. 
School of 4883 97 
Business    
School of 2341 47 
Engineering    
School of 2796 56 
Applied Sciences   
    
Total  10020 200 
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Fig. 1: Would you like to become an entrepreneur after your 
education (Readiness of becoming entrepreneurs) 
 
Objective Two: Examine the obstacles experienced 
when establishing entrepreneurship programs in 
higher education institutions.  
The study solicited information from the sampled 
lecturers on the development of entrepreneurship 
curriculum for the Technical University students. 
This is because academic staffs are involved in the 
development and review of academic programmes at 
the tertiary institutions. The challenges regarding the 
introduction of entrepreneurship education in the 
higher level are shown in Table 2. The researcher 
asked open ended questions and the responses were 
grouped into appropriate headings for easy analysis. 
 
Table 2: Challenges   of   entrepreneurship 
education     
Challenges  Frequency %  
     
Development of 12 44.44  
curriculum     
Provision of funds for 2 7.40  
training      
Sponsorship for further 4 14.81  
education     
Support by Technical 9 33.33  
University     
Management     
Total   27 100  
 
It can be observed from Table 2 that there are a numbe 
of challenges in the development of entrepreneurshi 
curriculum in the Accra Technical University. Twelv 
out of the twenty-seven respondents representin 
44.44% made this remarked. This might be because o 
the need to meet the requirement of the Nationa 
Council for Tertiary Education concerning th 
development of new academic programmes.  
One other challenge was the support
 of th 
 
entrepreneurship concept by the Management of 
Technical Universities. The results revealed that support 
from Management has not been so encouraging 33.33% 
of the lecturers were not satisfied with the level of 
involvement of the University Management. The 
continuous professional development for lecturers at low 
key. Sponsorship for further studies and other 
continuous professional development opportunities such 
as seminars, conferences and workshops was low to 
some extent. However, in the long run, these challenges 
were remedied and the course was being run in the 
school. 
 
 
CONCLUSION 
Based on the authors‟findings, Accra Technical 
University made frantic effort to train the students on 
entrepreneurship and new venture creation. Students 
were trained on the ways to write business plan, solicit 
for start-up capital, and develop entrepreneurship and 
managerial skills. Actively partaking in the process of 
entrepreneurship can support and facilitate the 
development of entrepreneurial behaviour. As the 
process of entrepreneurship is to be well understood, 
then identifying and accessing the ongoing process will 
be difficult but incubation environments for new ideas in 
universities are proposed as one potential area of study 
of new venture creation processes. 
 
RECOMMENDATIONS 
The following recommendations are made to the 
Council of Accra Technical University in particular, 
stakeholders of tertiary education in general:  
1. Students should be taught and encouraged to 
develop attractive business plans that will 
enable them acquired funds to start their 
businesses after school. 
2. Technical University Management should 
support lecturers who wished to develop 
themselves further so that knowledge acquired 
can be imparted to students. Management 
should endeavor to include entrepreneurship 
course at the first year of Technical University 
programme. The entrepreneurship as a course 
should be compulsory. 
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